VENTURA COUNTY SELPA
IEP INSTRUCTIONS

I, ADDITIONAL IEP FORMS FOR SPECIFIC CIRCUMSTANCES

A. Specific Learning Disability Eligibility Summary

This page is required when a student is determined to be eligible as SLD at an initial or
Triennial Review IEP. It may also be used to rule out SLD eligibility when it was a
suspected area, depending upon district procedure.

1. Check multiple sources of information used to determine eligibility.

2. Fill in appropriate test information. You need not list all tests, only those which
demonstrate a discrepancy.

3. Check one or more processing disorders if indicated by the assessment results.

4, Add any other relevant information to clarify the decision-making process. There

must be a person indicated in D-4.

Check “yes” or “no’ to question E-1, according to the standardized scores.

“Collective Team Report” must be filled out when SLD is a team decision but a

severe discrepancy is not indicated by the standardized tests. In section E-2,

summarize main points from the report (i.e., “Although the standardized testing

does not indicate a significant discrepancy between the student’s ability and

achievement, district testing, classroom performance, information from the

teacher, etc. indicate there is a discrepancy in the area of...”).

7. Attach “Collective Team Report-SLD” to document the IEP team decision of SLD
if standardized tests do not reveal a severe discrepancy and the team uses other
evidence to determine a discrepancy.

o u

8. Answer other questions impacting the determination of SLD,
9. Record collective team decision regarding eligibility as a student with a specific
learning disability who requires special education services.
B. Collective Team Report - SLD

This page is filled out during the meeting when standardized tests do not reveal a severe
discrepancy between ability and achievement, but the student exhibits a processing
disorder and the team determines through other means that a severe discrepancy does
exist. All sections of the page must be filled in. See sample pages in the “IEP Working
Manual.”

C. English Language Development Assessment Information

This form must be used for all students who are classified as English Learners (EL), or
for whom the English Language Development level has not yet been determined and the
Home Language Survey indicates a native language other than English.

Assessment needs to be conducted within the first 30 days of kindergarten for all
students with a language other than English on the Home Language Survey. For
students already being served in special education preschools, at the transition to
kindergarten IEP meeting, it needs to be noted on the “English Language Development”
portion of the IEP whether the student will take CELDT (with or without
accommodations) or an alternate assessment.
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The CELDT Participation Criteria tool (Appendix G) can assist the IEP team in deciding
whether or not a student will participate in CELDT or an alternate assessment.

See Appendix H for a list of alternative assessments for students who cannot take the
CELDT due to disability issues (even with accommodations, modifications, and test
variations)

A. Native language — This is determined from the Home Language Survey and never
changes. If any of questions 1-3 are other than English, indicate as “Native
Language.”

B. Indicate other languages used in home and language used to communicate with
parents. (Question 4 on home language survey.)

C. Ifthe ELD level has already been determined, note. If not, put “not yet determined”
on each line.

D. Fill out the next portion regarding the CELDT. If the student will be using
accommodations or modifications please note in the appropriate column. These
should align with those provided in other areas of instruction. See Appendices B
and C for allowable accommodations and modifications.

E. If the student cannot meaningfully take any portion of the CELDT, the bottom part
of the page should be completed, noting how ELD level will be determined. You
must consult with your district Language Assessment Team on this.

Worksheet for Reclassification of English Learners

Each district has a process for consideration of reclassification of Special Education
Students who are ELs. It should be done annually, after the CELDT score results are
obtained.

a. District person in charge of CELDT testing (in collaboration with special education
director if appropriate) compiles results of all special education students who have
not met overall reclassification criteria. They are sorted by school sites.

b. If the Case Manager or other team members feel that the failure to meet
reclassification criteria is due to the disability, the IEP team meets. This could be
done as an IEP Review or Addendum. Team should include district English Learner
program personnel. Parent opinion and consultation is required.

c. Using the “Worksheet for Reclassification of Special Education English Learners”
form, team considers whether disability is impacting performance on English
Language testing. Other sources of information such as CAHSEE, teacher
evaluation, etc. are used.

d. If the team agrees to reclassification of student as “RFEP,” required district
paperwork is completed and filed. Student is noted as “RFEP” on the Student
Information and Services page of the IEP, date of reclassification is noted, and
CELDT testing is no longer required.

e. If the team is not ready to reclassify student as RFEP, the team identifies additional

data to be collected for next year. (Additional assessment, parent/teacher interview,
student interview, etc.) “EL” is noted on the IEP. The “Worksheet for Reclassification

9/24/08 - Page 2



of Special Education English Learners” is completed, and placed in the student’s EL
portion of the cumulative file.

Transition to Adult Life

This page must be completed for all students with IEPs who will be 16 years old or older
by the next IEP and must be reviewed annually thereafter. This page is also required for
all students participating in the WorkAbility Program. It should be addressed prior to
development of Annual goals.

The student must be invited to attend the meeting and be allowed to participate even if
his/her parents prefer otherwise.

1. If the student is not present at the meeting, note how his/her input was obtained.
2. Transition Assessments:

Prior to the first transition IEP, every student must have at least two
assessments; a Career Interest assessment and a Skills/Aptitude assessment.
These assessments will help the student identify possible career interests and
match those interests with their skills and abilities. These assessments should be
updated or new ones given yearly as needed.

Assessments can include any instrument that helps the student identify career
interests and skills. These may include checklists, online surveys and/or
commercially available assessment tools. Visit the SELPA website and click on
“Transition to Adult Life” for a list of assessment tools as well as many electronic
links.

All students participating in WorkAbility must have a SCANS assessment as part
of the Skills/Aptitude assessment. The SCANS assessment is available on the
SELPA website. There are two versions; “N” for student with non-severe
disabilities and “S” for those with severe disabilities.

Record the name of each instrument used and the date it was used on the
lines provided.

3. Student’s Preferences and Interests for Post-School Outcomes:

This section of the document is to describe the student’s preferences and
interests for his/her life after leaving school. Information in this section should
focus on post-school outcomes.

There are four elements to this section. There must be outcomes listed for
Independent Living and Employment. For the other two areas, indicate the
student has a desired outcome in this area, or that there is “no preference.” For
each area where there is a desired outcome, work with the student to identify the
projected number of years after exiting school in which that outcome will be
reached. (See Appendix E for possible options in each area.)

a. Independent Living — All students should have an Independent Living
outcome as everyone has to live somewhere after school. Describe the
student’s preferred independent living outcome on the line provided. You
may or may not need to write a goal depending on the student’s current
ability to achieve the outcome. Annual goals could include such things as
community access and social/recreational opportunities and skills.
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Annual goals could also include other independent living goals such as doing
own laundry, shopping independently, accessing the community and
social/recreational goals students with severe disabilities will typically have
more goals in this area.

Training — Note on the line provided if the student has an interest or
preference in a vocational or other certificate training program after
completing school. If the student is “not sure,” a goal for further exploration
might be written.

If there is no interest or preference for a vocational or certificate program after
completing school, indicate “No preference” on the line provided and check
“No Goal Needed”

Education — Note on the line provided if the student has an interest or
preference in attending college, community college or adult education. If the
student is “not sure,” a goal for further exploration might be written.

If the student has no interest or preference in attending one of these
educational programs after completing school, indicate “No preference” on
the line provided and check “No Goal Needed”.

Employment — Note on the line the particular career or job path of interest.
All students must have an employment outcome. That outcome should have
been identified through Career Interest assessments as well as other career
exploration activities given prior to the development of the IEP.

If the IEP team believes the student’s career interest is realistic and can be
achieved without assistance, check “No Goal Needed”. If there are barriers
to the student achieving their career interest, check “Annual Goal(s)” and
address those barriers in an annual goal on the Goal Page.

If the student has a career interest that the IEP team feels in unrealistic, note
the interest anyway, but consider a goal for further awareness and
exploration.

If the student has identified several employment interests or is unsure, note at
least one of the interests from the assessment and consider a goal for further
career exploration activities.

The transition process is an ongoing effort and teachers and case managers are
encouraged to work with students throughout the year reviewing the student’s
interests as well as their skills and abilities. Encourage your students to pursue
their dreams, but also to be honest about their skills and abilities to pursue those
dreams.

For any area in which you have checked “Annual Goal(s), you must

address the student’s needs on a goals page. See instructions for writing

“Annual Goals for Transition” (section 8). All students 15 and older must have at

least one Annual Goal related to transition.
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Transition Services

In this section, you will need to indicate the services that will be provided to
address the annual goal, the activity the student will participate or engage in, the
location of the activity and who will provide the service. Every annual goal
must have at least one correlated Transition Service.

Transition services include:

College Awareness

Vocational Assessment/Guidance
Career Awareness

Work experience

Agency Linkages

Travel Training

Activities — There is a list of suggested activities that correspond with each
Transition Service (See Appendix E).

Location and Provider - You will find prompts in the pull-down menu. A list of
Location and Providers is found in Appendix E. These cannot be changed.

If there is a transition service needed that is not provided by the list above,
indicate “Other Transition Services” and specify.

If the student is a WorkAbility participant, “WorkAbility” must be noted as
at least one provider.

Course of Study

Indicate “Course of Study” student will need to pursue to achieve their post-
school outcomes. Choices are: College preparatory; general curriculum;
vocational course; functional skills. Indicate any specific courses the student
needs to achieve the post secondary outcomes.

Interagency Responsibilities or Linkages

Indicate all other agencies the student is currently involved with and any other
agencies that should be considered. If a referral to another agency is needed,
indicate the name of the agency and the person responsible for assisting with the
referral.

Transfer of Rights

Indicate method student will be informed that their rights under special education
law will transfer to him/her upon reaching the age of 18. Activities may include
an individual interview, written materials or coursework, but it must be done prior
to the student’s 17" birthday.

After 17, the student should initial that he/she was informed of the transfer of
rights. Parents should also initial if the student is under 18.
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Writing Annual Goals for Transition

When writing annual goals for transition, be sure to take into consideration the
student’s desired post-school outcomes and his/her skills and abilities. There
must be Postsecondary Outcomes noted in at least the “Independent Living and
“Employment” areas.

For every Post-School Outcome, the IEP team and the student should discuss
any barriers that might hinder the student from achieving the desired outcome. If
there are barriers, the “Annual Goal(s)” box should be checked on the transition

page.

If the student is on target to achieve their desired outcome and there are no
barriers to achieving that outcome, the “No Goal Needed” box should be checked
on the transition page.

Develop Annual Goals for Transition on the Annual Goals page. Note that the
goal came from transition and indicate the post-school outcomes area
(Independent Living, Training, Education or Employment). There MUST be at
least one Annual Goal related to transition for every student over 15.

In the “Description of Need”, explain how the desired outcome relates to the
student’s, desired Post-School Outcomes and what the barriers are that need to
be overcome as well as current skill level (baseline). Use results of
assessments.

The Annual Goal for Transition is written using all the requirements of a regular
goal. Itis the Special Education Case Manager’s responsibility to report
progress on these goals at the same time s/he is reporting progress on all other
goals.

Some transition goals will address academic areas that the teacher will already
be addressing such as filling out job applications or handling money. In these
cases, note “Transition” and the outcome area (Independent Living, Training,
etc.) as well as the area from the “Present Levels” page. This may be true for
other transition goals as well (i.e., social/behavioral and Independent Living).

It is important that you mark any goal that is related to Transition as a
Transition Goal for audit purposes. Be sure to state how the goal will
assist the student in achieving his/her desired post-school outcomes in
addition to other needs. Remember, every Transition Annual Goal should
have at least one corresponding Transition Service, indicated on the
Transition page.

Goals in the Employment section of the SELPA IEP goals bank have been
correlated with outcomes that may be derived from the SCANS assessment. In
addition, there are goals provided in the “Career/Vocational portion of the bank.
All students participating in the WorkAbility Program must have at least one goal
reflecting attainment of SCANS skills. (“Work Experience” is the Transition
Service).

Some transition goals will be very similar to typical goals with an ongoing
process of skill development. Others may be less developmental, and once
accomplished, they may be considered “Done”. For example:
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Visit the Disabled Students Center at a community college
Develop an outline of three career choices including pay and
requirements

v"Interview three people who have a career of interest to the student
and write a three paragraph report

AN

These will be measurable goals with accuracy and consistency as any other
goals, but once they are accomplished they will be considered “Met”. If
WorkAbility staff will be working with the student on the goal, indicate that
WorkAbility is the “Responsible Discipline”.

Medi-Cal Permission Form

Specific permission must be given annually by parents for use of their Medi-Cal
insurance to offset costs for certain related services. This form may be addressed
during an IEP meeting AFTER approval and signatures have been obtained on the
Agreement and Attendance page. Parents of any students who will be receiving
Occupational, Physical or, Speech-Language Therapy, or Health and Nursing or any
other services noted on the form should have the LEA Medi-Cal Billing Option
explained as a source of revenue to help offset school district costs. (Put the name
and phone number of district contact person in the blank)

Then, parents should be asked if they will give permission for their Medi-Cal
insurance to be billed. If they are not Medi-Cal eligible, or they do not wish to give
permission, they check “I do not” give permission. If the parents agree to having
their Medi-Cal insurance billed, they check “I do” give permission on the form, and
check either “any of the following” or all services that apply.

The form is not attached to the IEP, but kept in the child’ file, and a copy given to all
specialists whose services are noted.
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